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Escola Nova 21 ends its programme by demonstrating
that any school can be transformed and demands a major
agreement for updating the education system
During these three years, the awareness of the need for an educational
paradigm shift has been raised and the transformation processes of the
schools that enabled its generalization have been tested.
December 4, 2019. Escola Nova 21, the three-year alliance that has promoted in Catalonia the
educational paradigm shift required by the United Nations 2030 Agenda, ends this December by
calling for the establishment of a Catalan action plan required for updating the whole educational
system over the next decade. The massive mobilization of teachers, families and municipalities
of half a thousand schools has made clear the need to generalize the paradigm shift, while the
testing of an intensive protocol for change with a sample of 30 schools has proven that every
school can be updated.
This shift in the educational paradigm has been further defined by fusing international and
scientific approaches with the Catalan regulatory framework, in 18 quality criteria articulated
in the Rubric for Educational Change, which has been developed by the school’s directors
and inspectors of Ministry of Education of the Catalan Government. The criteria clarifies a
quality standard for each school to follow, in terms of educational purpose, learning practices,
evaluation and organization, and establishing a common horizon of change for the system as a
whole.
These three years of collaborative working experience with the schools of the representative
sample and the training reference ones, have allowed to detect the limitations and conditions
needed for generalizing the change in the educational paradigm, which have been taken into
account. Among these limitations, there is the absence of a clear and specific quality standard
–therefore, schools receive contradictory demands; insufficient training for accompanying the
changes, especially the curriculum and competency evaluation; the budgetary insufficiency; and
the difficulty of establishing stable faculties linked to the educational project in public schools.
The conditions for change are: to begin with the school as the center of change; to value the
potential of the teachers and to promote collaborative learning between them and among
schools; to generate an empowering and rewarding experience for all the people involved; to
align accompaniment, residency training, resources and participation in the same direction; and
to empower a leadership that stimulates the transformative process.
An external evaluation carried out in collaboration with the Ministry of Education of the Catalan
Government has proven the efficiency of the two strategies deployed by Escola Nova 21 for
promoting a change in the educational paradigm: intensively through the Sample and guided
through the Networks.
Promoting entities:

The evaluation indicates that the Sample’s schools consider that during these three years,
in two thirds of the analysed dimensions, there has been a very significant change that has
modified in a 40% the school schedule. It is also emphasized that the changes occur in a similar
manner in schools of diverse characteristics. Simultaneously, the most prominent results of
participating in the networks are the enablement of teachers for establishing relationships with
other schools and for learning from shared experiences and reflections for change: a 90% of the
analysed schools appreciate it notably and state that they have taken awareness-raising actions
for change.
The wide mobilization of these three years demonstrates that the educational paradigm shift is
perceived as an urgent need for enabling all children to enjoy learnings that respond to today’s
world and that aim to make it better. Therefore, in order to guarantee the right of an integral
quality education for all children, and to reach every school and high school, the paradigm shift
in education should become public policy.
The experience of the collaborative work of these three years with educational and local
administrations has revealed that, by 2030, the goal for all schools being equivalent in education
quality requires specific actions starting with long term, cross-cutting policies that go beyond a
legislature.
That is why the need for a major agreement of educational update is raised; an approach that
works with teachers and schools by giving them support, training, resources, autonomy and coresponsibility, prioritizing those in the most needy environments, and from an inter-agency action
of the various public administrations, rooted in every municipality.

Escola Nova 21 intended to catalyze the will of a paradigm shift in a three-year action
that intended to:
Update what it is understood as “quality education” in the 21st century, generating social
awareness and forging broad-based consensus on the need, urgency and direction of
the educational transformation, with the aim of becoming public policy.
Implement actions to shift the educational paradigm of a large number of schools and
high schools, with the help of the schools that are already working in the new paradigm
and contributing to make it possible for all.
Appreciate the work of many schools and teachers who are carrying out this update, and
developing collaborative procedures and tools to enable the transformation of all schools.
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GENERAL
DATA

3 YEARS IN DATA
REFERENCE SCHOOLS

25

DEVELOP THE PILOT PROCEDURE
FOR CHANGE

GUIDE THE CHANGE

SCHOOLS of the
REPRESENTATIVE SAMPLE

SCHOOLS in
LOCAL NETWORKS

30

PROMOTING
SCHOOLS

494

68,37%

Public schools

118

City of Barcelona
(EN21 schools at Networks
for Change)

31,63%

Subsidized
schools

11

264

Demarcation of TERRES
DE L’EBRE

Demarcation
of BARCELONA

494

29

Demarcation of LLEIDA

29

Demarcation of TARRAGONA

43

Demarcation of GIRONA

3 alliances for the promotion of the change-oriented networks

494

schools and high schools have
been part of the programme

264 centers
28 networks

articulated in

dynamization: municipalities
with the support of Diputació
de Barcelona

64

local networks

112 centers
10 networks

Networks for change

118 centers
26 networks

dynamization: Catalan
Government

leadership: Consorci
d’Educació de Barcelona
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37

CITY COUNCILS
network coordinators of the
demarcation of Barcelona,
which have contributed to
providing a coordinator to their
local network

10.000

700
NETWORK MEETINGS

TEACHERS
connected to the digital network
of educational transformation

4hours each one over two
years and a half

+ 2500

PARTICIPANT TEACHERS
in a one-week summer formations for the
change of the educational paradigm, organized in
collaboration with the Associació de Mestres Rosa
Sensat (Association of Teachers Rosa Sensat),
Moviments de Renovació Pedagògica (Pedagogical
Renewal Movements) and Institutes of Education
Sciences of several universities

+ 100
COLLECTIVE
VIEWINGS

of the documentary
“Most Likely to
Succeed” about the
need and opportunity
of the paradigm shift

345

TEACHERS
of the Sample have
participated in training
residences for a month
or half a month in
reference schools

KEY MOMENTS:
May 2016

Public presentation of the Aliança Escola Nova 21 for an advanced educational system.

June 2016

Agreement with the Departament d’Educació (Department of Education of the Catalan
Government) to support the development of Escola Nova 21.

September 2016 Agreement with the Diputació de Barcelona for the creation of collaborative learning local

school networks for change facilitated by municipalities. This joint process has progressively
enabled transversal political consensus.

November 2016 The symposium on educational change, co-organized with UNESCO and OECD, is held at UPF
(Universitat Pompeu Fabra), with 380 participants (academia, teachers and professionals).

February 2017

Agreement with the Consorci d’Educació of Barcelona (Catalan Government and city council
of Barcelona) to promote the program Networks for Change in the city of Barcelona.

April 2017

All the political groups of the Parliament of Catalonia demand the Departament d’Educació
(Department of Education of the Catalan Government) to lead the process of educational
transformation promoted by Escola Nova 21.

March 2018

Conference “From the skill based curriculum to the educational transformation”, with the
IBE-UNESCO Director, Mmantsetsa Marope, co-organized with several organizations and
networks.

December 2018 Event “Transforming education to transform the world we live in” with the deputy director of
UNESCO Stefania Giannini, organized by UNESCOCAT.

December 2018 Public presentation of the agreement between the Departament d’Educació (Department

of Education of the Catalan Government) and the municipal organizations for educational
transformation to develop into public policy.
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ACHIEVEMENTS ON THE CHANGE OF THE
EDUCATIONAL PARADIGM
 scola Nova 21 has contributed to the consolidation, foundation and valorization of schools that
E
already work with the new educational paradigm, and has collaborated with them to generalize the
educational change to the whole system - both the 25 promoting schools, as well as, others of formative
reference.
 scola Nova 21 has shaped the paradigm shift horizon by combining the international and the scientific
E
approaches with the Catalan regulatory framework and the work of the reference schools, following 18
criteria articulated in the educational Rubric of change, which identify the quality standard.
 pilot procedure of intensive change, involving participation, accompaniment, training in residence and
A
resources, has been developed and tested with a representative sample of 30 schools and high
schools in order to enable a systematic update of every educational school.
 he change of the educational paradigm has been promoted through collaborative endeavors within
T
a locally linked network with five hundred schools that have voluntarily joined the initiative and have
developed more than 60 networks throughout Catalonia.
Agreements with public administrations have been generated in order to generalize the process of change:
• Many city councils have taken ownership of the objective of changing the educational
paradigm, associating quality and equity, deriving from political transversality and co-responsibility
through the deployment of dozens of local networks supported by the Diputació de Barcelona.
• The Consorci d’Educació de Barcelona (Catalan Government and city council of Barcelona) has
taken the lead of educational change, which has become a public policy in the city (programme
“Networks for Change”).
• The Departament d’Educació (Department of Education of the Catalan Government) has
participated by boosting the networks in three demarcations, collaborating in the elaboration and
the validation of the educational Rubric of change whilst being part of the assessment process of the
Sample and Networks’ impacts.
 here has been a major mobilization of teachers, families and schools working cooperatively for
T
educational paradigm shift: along with five hundred schools and high school and more than 18,000
teachers who have participated in Escola Nova 21, many other initiatives for change have grown
significantly.
 he change in the educational paradigm is no longer perceived socially as a “trend” or a whim, but rather
T
as the need of a learning process for all children that responds to today’s world.
It has been demonstrated that any educational school, with the adequate support and clear
direction, can change the educational paradigm. Therefore, from a public policy perspective, ten
years from now, in a systematic endeavor aimed at aligning structural support and empowering teachers
and centers, the entire educational system can be updated in order to achieve the goal of guaranteeing a
quality education for all.
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THE
OPERATIONAL
IMPLEMENTATION

1

HORIZON OF CHANGE
UNESCO 2030 Agenda calls on a change
of the educational paradigm that guarantees
a quality education for all
QUALITY

EQUITY

An education for the integral
formation of the individual
(Education 2030)

Make this quality education
attainable by everyone

WHAT DO WE LEARN

HOW DO WE LEARN

The 4 pillars of learning

7 principles of learning

The purpose of education must be
the formation of the whole person,
which involves the development of
competencies for life, including the
four pillars of learning (UNESCO):

Learning practices have to respond to the
acknowledgment of how people learn:

1 Learners at the center
2 The social nature of learning

LEARNING TO BE

3 Emotions are an integral to learning
4 Recognizing individual differences

LEARNING TO KNOW

5 Stretching all students

LEARNING TO DO

6 Assessment for learning
LEARNING TO LIVE TOGETHER

7 Building horizontal connections

What do we understand nowadays for “quality education”:
“Students have the right of receiving an integral education, oriented to
the full personal development, with regard to the democratic principles of
coexistence, rights and fundamental freedoms“.
Law of Education in Catalonia, article 3.

Quality education fosters creativity and knowledge, and ensures the acquisition of the
foundational skills of literacy and numeracy as well as analytical, problem- solving and other
high-level cognitive, interpersonal and social skills. It also develops the skills, values and
attitudes that enable citizens to lead healthy and fulfilled lives, make informed decisions, and
respond to local and global challenges through education for sustainable development (ESD)
and global citizenship education (GCED)”.
Incheon Declaration “Education 2030”. World Education Forum, United Nations (2015).
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2

THEORY OF CHANGE

The transformation of a center into the new educational paradigm for the integral formation of
the person involves a process of organizational change, structured, systematic and limited in
time, contrasting with the strategy of continuous improvement. This process of change will be
effective if taking into account the following elements:

The educational center is the foundation for change
The change has to be global, including all the areas that define the school’s educational project: the
purpose, learning practices, evaluation and organization.

Leadership for change is carried out by the guiding team, formed by members of the management
team and other volunteer teachers.

The educational purpose guides the paradigm shift
R
 aise awareness in the educational community (generating a crisis and visualizing the opportunity).
E
 xperiencing the paradigm shift in reference schools.
D
 efining the paradigm shift in the school’s vision.

Autonomy must be generated in the management of change
A
 gree upon the willingness of paradigm shift in the center.
C
 onceive the school as a learning organization.
G
 enerate active learning experiences for professionals, similar to the ones we want for children.
C
 arry out horizontal collaborative learning.

The program has articulated this theory of change in two principal lines of action:
o
 ne about orienting schools towards change through collaborative learning networks;

and another based on testing an intensive pilot procedure for change with a
representative sample of 30 schools.
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ORIENTATION TOWARDS CHANGE:
LOCAL NETWORKS

3

64

NETWORKS

494

schools

FORMED by between 4 and 16 schools.
DIVERSE: public schools and subsidized
schools; pre-school, elementary and high
school education.
DYNAMIZED by between 1 and 3 people.

Networks
had

2 MAIN
OBJECTIVES

OBJECTIVE 1
Guide the schools towards the paradigm shift horizon: quality
education for all.

OBJECTIVE 2
Contribute to the empowerment of the schools in the management
of their own process of change.

Phases of network meetings
PHASE 1
Creating conditions for change

PHASE 2
Progressive empowerment
for change

March 2017-June 2018

September 2018-June 2019
5 MEETINGS

OBJECTIVE 1

7 MEETINGS

Discuss the challenges of the 21st century education as a common
good.
Deliberate about the purpose of education.
Relation of the schools of the network with the paradigm shift horizon.
Defining the paradigm shift horizon: the Rubric of change.

OBJECTIVE 2

Introduce the phases of the change process.

Define proposed changes by the
schools in relation to the paradigm
shift horizon.
Discuss about a topic of interest
related to the paradigm shift horizon
chosen by the network.
How to take action: “tasting to learn”
and “escalating to transform”.

Constitute the guiding team for change.
Create a new vision for the school.
Introduction to the Spiral of Inquiry: a model of collaborative inquiry
for the continuous improvement of the learning process in the school.
Reflect upon the network as a tool for change promotion.
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Feedback between schools on
exchanging actions carried out
primarily with the Spiral of Inquiry.

4

THE INTENSIVE CHANGE:
THE REPRESENTATIVE SAMPLE

5

DISTRIBUTION BY DEMARCATIONS

Underserved (high
socio economic
complexity schools) schools

30
REPRESENTATIVE
CENTERS OF THE
COUNTRY AS A
WHOLE

3

OWNERSHIP

23

3

LLEIDA

Public
schools

GIRONA

7

Subsidized schools

EDUCATIONAL STAGES

3

TARRAGONA

16 pre-school
5 high school
9 all the compulsory schooling

21

BARCELONA
of which 6 in the
city of Barcelona

Pilot procedure for change
2016-2017 COURSE

2017-2018 COURSE

2018-2019 COURSE

Generate a transformation
need
Commit the whole educational
community

Re-imagine the school within a
framework of quality that represents
the purpose of lifelong training
Prototyping in order to learn and to
empower the teaching teams

Implement structural
changes to scale up the
whole center
Generate autonomy for
sustainable change

Initial training for management
teams

P articipatory process for the creation
of the school vision

C
 onstitute the guiding team of
the center

S mall school change prototypedesign (Minimum Viable Products)

Initial training for guiding teams

V isits to reference schools

A ssessment of the initial
situation of the center by using
a self-assessment tool

T raining in residences in reference
schools and learning transposal to
the own school

V isits to reference schools

A ccompanying the guiding team
in the schools’ process of change
(facilitations sessions)

S ensibilization actions with
members of the faculty and
families
Intensive training Escola d’Estiu
2017 (summer institute)

Intensive training Escola d’Estiu
2018 (summer institute)
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Scale up structural changes
(tractor projects) based on
previous prototyped learnings

Visits to reference centers
Training in residences in
reference schools and
learning transposal to the
own school

Guiding teams autonomy
development (facilitations
sessions)

Intensive training Escola
d’Estiu 2019 (summer
institute)

EVALUATION
PROGRESS

THE MAIN FINDINGS OF THE EVALUATION
Fundació Jaume Bofill (Jaume Bofill Foundation) commissioned Neus Martí and David
Tarrasón, specialists in evaluation and monitoring, with an external assessment of Escola
Nova 21, which they carried out between January and December 2019. Accordingly, a
preview of the results of the programme evaluation is being presented; the final report will
be available at the beginning of 2020.

Representative Sample: There have been significant changes in all the
assessed dimensions and in all evaluated centers
The representative Sample of Escola Nova 21 is an intensive transformation laboratory for 30 schools (one
left the programme at the beginning). The main objective of the Sample has been to enable these schools
in making relevant transformations on the educational paradigm during a 3 year-period. In this manner, it
has intended to generate specific changes within the framework of the 18 criteria articulated in the socalled Rubric of change. In order to implement it, the program has deployed a range of tools in 3 phases:
Crisis and opportunity (first year), Training (second year) and Transformation (third year). The specification
of the Sample’s strategy for change is what configures the so-called procedure for change.
As a consequence of the modifications in the learning practices, on average, a 40% of
the instructional time in the 29 schools of the Sample has been reconfigured. The data
indicates that from the inception of Escola Nova 21 programme in 2016, impacts on a global level and
throughout the group of schools have materialized.

Centres educatius

The schools consider that in 69% of the assessed changing areas there has been
considerable changes, compared to 2016. Changes in all the analysed dimensions have
occurred: purpose, learning practices, evaluation, school organization and relation with the
environment. (The evaluation tool has analysed these 5 dimensions of change, divided into 14 criteria
and 59 specific types of changes).

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

Percentatge de canvis produïts en les dimensions
1. Propòsit

2. Pràctiques

3. Avaluació

4. Organització de centre

5. Relacions amb l'entorn

1 We refer as tools or components to the set of capacity-building actions, accompaniment and resources deployed in the Sample’s
pilot procedure for change.
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Large-scale changes are taking place
in 77% of the analysed areas of all the
schools. More specifically, the 42% of
the analysed spheres of change have
already been generalized in the school,
as a whole, and in 35% they have been
extended to several courses or stages.
The changes that do not possess a
relevant scope (which are in the processes
of gestation, reflection or first experiences)
represent a 23% minority.

Level of changes
in the schools

3%
20%
42%

Generalitzat
Estès a altres cursos i cicles
Primeres experiències

35%

Hi hem reflexionat

Significant changes have occurred in the different Sample’s school types: pre-school and
elementary school, high school or within all compulsory education; underserved schools; subsidized
or public schools; or from diverse sizes. All the different types of schools have developed changes in
all the evaluated dimensions and with a similar degree of change: significant differences of change
amongst the schools have not been detected. Therefore, the data supports the affirmation that it
is possible to facilitate change in all kinds of schools.
Escola Nova 21 has brought an impactful change to the 29 schools of the Sample. All of them
have experienced changes in all the dimensions of the educational transformation and all these changes
have not only occurred at the level of reflection or first experiences: the changes that have been broadly
extended to a large part of the students or have already been globally generalized in the schools.
The tools launched in the Sample have been fully utilized in 80% of the cases

The use of the
procedure for
change tools

6%

On average, the procedure for change
tools have been fully implemented on an
80% by the schools. This represents an
elevated percentage of use, which indicates
the relevance and the adjustment to the needs
and expectations of the different schools.

14%

80%

No utilitzat

Parcialment utilitzat
Utilitzat

The results
attainment
of the pilot
procedure’s
tools

9%
8%
13%
22%

49%

No assolit
Poc assolit
Mitjanament assolit
Bastant assolit
Completament assolit
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Amongst
these tools we can find, for instance,
visits and residences at promoting schools
(used by 100% of the schools), activities and
training sessions (used by 89% of schools)
and the generation of viable minimal products
and other change management tools (used by
87% of the schools). The less used tools are
related to online instruments for networking
or to other employed tools for cooperating
at the educational community level (families,
environment…). In any case, the total degree
of tool usage is being considered as highly
elevated. It has to be noted that the schools
consider that they have achieved the
objectives proposed by the tool in a 71%
of the cases. The protocol’s components
have been enormously utilized and have
accomplished the expected objectives.


Significant
differences in the use of the components and their expected results by the different types
of schools (ownership, educational stages, size or complexity) were not detected. The group of
schools have similarly usage of the tools and therefore, the same types of expected results.

75% of the schools affirm that their participation in the Escola Nova 21
network has contributed to their change management guidance
The evaluation has analysed the questionnaires responded by 53% of the main guiding teams from
amongst the total of the schools that have taken part in the programme’s network. The main purpose
of the networks has been to guide a large-scale paradigm shift throughout collaborative learning. This
orientation has been carried out through a strategy of networks that are territory-based. Collaboration and
interrelation between teachers and schools have been thus triggered with the aim of empowering them to
promote change.

75%
of the schools affirm that their
participation in the Escola Nova 21
network has contributed to their change
management guidance.

1%
25%

24%

Molt
Bastant
Poc

50%

Gens

 48% of schools have completed the process of creating their school vision and 33% are
A
still in the process of doing so. This data points out to the development of defining particular
action that was promoted in the framework of the networks, with the aim of further defining the 18
criteria within the schools’ global objectives, through a participative process carried out with the
educational community as a whole. This action has been enforced (or it is still in the process of being
implemented) in 81% of the schools. The awareness and orientation of change is therefore evolving
into concrete actions.

8% 1%
Ja hem finalitzat el procés de
creació de la visió de centre

10%

Ja hem iniciat el procés per crear la
visió

48%

Ja hem planificat com dur a terme
el procés per crear la visió
Estem familiaritzats amb el
concepte de visió, tot i que no hem
iniciat cap reflexió ni acció al
respecte
No estem familiaritzats amb el
concepte de visió de centre

33%
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Participation
in the networks has enabled a 97% of the analysed schools to learn from other
teachers’ experiences and reflections, while a 91% has also established new relations with
other schools. Within the programme’s framework, schools have managed to tackle a relevant and
yet not resolved challenge at a systematic level: connect, network and learn from others.
Participating in the local networks of Escola Nova 21 has helped us to…

Prendre consciència que la transformació educativa és un repte sistèmic

49%

Compartir les nostres experiències i reflexions amb altres professionals i centres
educatius

61%

Aprendre d'experiències i reflexions d'altres centres i docents
Intensificar el compromís i la co-responsabilitat amb els agents educatius del nostre
entorn
Intensificar la relació amb els centres educatius amb qui ja teniem relació

14%

D'acord

5%

32%

53%

29%

2%

31%

43%

55%

En desacord

6%

34%

65%

Establir noves relacions amb centres educatius

Molt d'acord

46%

27%

36%

7%

Molt en desacord

2%

 72% of the schools confirm their
A
interest to continue participating in the
network’s meetings. This data emphasizes
the need of incorporating the logic of
networking at a systemic level into public
policy.

29%

26%

Molt
Bastant
Poc

43%

Gens

Escola Nova 21’s strategy of change has been validated
The evaluation highlights that the strategy deployed by Escola Nova 21 for promoting systemic change
through the Sample and the Networks, has been effective:
Its articulation in specific actions and tools has been consistent with the background theory, the initially
established objectives and with the present needs and reality.
The tools and actions have been mostly used and have been effective in generating the expected
results. These tools have enabled the intended conditions of change of the programme.
Schools of all types have been enabled to promote relevant changes in the set of analysed
transformation areas, in view of empowering a quality education.
Specific improvements aimed at managing emerging difficulties in the process of change have also been
identified. In this regard, the evaluation highlights different aspects of the tools, which could be improved
in case of continuing with the already initiated transforming dynamics. Nevertheless, these potential
improvements do not invalidate the strategy pursued by the Sample and the Networks.
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Implications for public policy
The evaluation has facilitated the process and promotion of educational transformation learning and
leadership, not exclusively in specific schools but at a systemic level. Hereafter, 4 key lessons for the
promotion of transformation at a systemic level are advanced:
The tools and actions must be framed within the processes and phases of change management. If
the instruments are not framed within the schools global planning and strategy of change, they cannot
function properly or enable an effective change.
In the process of educational change, teachers are, at the same time, experts and learners. The tools,
procedures and strategies used in this process must take into account the existing knowledge on
learning processes. Hence, the components of change have to be deployed in a coherent manner: by
empowering teachers, facilitating meaningful learning experiences, fostering collaboration and taking
into consideration emotions.
In order to substantiate the methodological changes, as well as, to comprehend the change in the
educational paradigm it is essential to consider and learn from schools and theoretical references.
These references must be identified and promoted.
Supporting and empowering functions are essential, in the same manner that strictly instructive
strategies must be avoided.

Methodological bases of the evaluation
The evaluation was commissioned to an evaluative external expert team accompanied by a number
of other professionals and experts. This evaluation has also involved the Departament d’Educació
(Department of Education of the Catalan Government), in both, the elaboration of evaluative instruments
and also in the interpretation and analysis of the generated knowledge and data. More specifically, the
Direcció General d’Innovació, Recerca I Cultura Digital (General Directorate of Innovation, Research and
Digital Culture), Sub-direcció General de la Inspecció d’Educació (General Sub-Directorate of Education
Inspection) and Sub-direcció General de la Funció Directiva i Lideratge Pedagògic (General SubDirectorate of the Board of Directors and Pedagogical Leadership).
The evaluation has consisted, inter alia, in the following tasks:
Review of the documentation and data produced during the 3 years of existence of Escola Nova 21;
The creation of a tool to identify and demonstrate the development changes in the schools of the
Sample within the framework of the Rubric of change;
The generation of evaluative tools of Escola Nova 21 procedure for change and the expected results;
Organization and dynamization of two evaluative sessions for each school of the Sample;
The preparation of a questionnaire for the local Network schools, delivered to 337 guiding teams;
Completion of 6 focus groups.
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