alliance for an
advanced education system

In the 21st century,
what kind of education
for which society?

2030 Agenda
United Nations

“Ensure inclusive and
equitable quality education
and promote lifelong
learning opportunities
for all.”

Quality education

Abc

Fosters
creativity and knowledge

Ensures the acquisition of analytical,
problem-solving and other high-level
cognitive, interpersonal and social
competences

Ensures the acquisition of the
foundational competences of
literacy and numeracy

Develops the skills, values and attitudes
that enable citizens to
lead healthy and fulfilled lives
make informed decisions
respond to local and global challenges

“Rethinking
the purpose of
education and the
organization
of learning has
never been more
urgent.”
UNESCO, 2015

Educational purpose
An education for the whole development
of the child in the 21st century

Learning practices
Based on the knowledge
of how humans learn

“We need a paradigm shift
in how we teach and how we learn,
and this calls for educational
transformation”
Stefania Giannini, UNESCO
UN High Level Political Forum 2019

The paradigm shift:
from transmissive training to integral education

Purpose
Study
subjects
measurable
in exams

Selective
school

Learning

5’5

Develop
competences
related to
the world

Orienting
and inclusive
school

Mechanic,
superficial
and uniform
learning

Isolated and
passive learners

Significant,
deep and
personalized
learning

Active,
autonomous
and cooperative
learners

This change has taken place in the regulations and the language; however, it still does not occur in its actual implementation.

For making the paradigm shift a reality, we nourish

From the long tradition
for a meaningful and
relevant education

From the expertise of many
teachers and schools that
have already carried it out

Which tells us that it is necessary to:
Establish a shared standard for the horizon of educational change
Develop procedures so that any school can reach it

Of the knowledge
on change management
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Awareness

of the meaning, the need
and the urgency of change

Knowledge
and procedures
to make it possible
in all schools

Paradigm shift horizon
alliance for an
advanced education system

Educational
purpose
Learning
practices

Evaluation

O

rg
a

n iz

a ti

on

specified in 18 criteria,
articulated in the
Rubric of change

Theory of Change
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The school is
the unit of
change

The educational
purpose guides
the paradigm
shift

Autonomy must be
generated in the
management
of change

Two principal lines of action:
alliance for an
advanced education system

A large-scale orientation of schools towards
change through collaborative work in networks.

30

Testing as a pilot an intensive procedure for
change with a representative sample of 30 schools.

Large-scale orientation towards change: Local networks
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64
local networks
494
schools and high-schools
3 dynamization
alliances

267 schools
28 networks
118 schools out of 310
25 networks
109 schools
11 networks

Large-scale orientation towards change: Local networks

Networks of among
4 and 16 schools
+ 700 meetings

5 network meetings per course

40 facilitators
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Large-scale orientation towards change: Local networks
alliance for an
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PHASE 1

PHASE 2

Creating conditions
for change

Progressive empowerment
for change

March 2017-June 2018
7 MEETINGS

September 2018-June 2019
5 MEETINGS

Guide schools towards the paradigm shift horizon:
a quality education for all

Contribute to the empowerment
of the schools in the management
of their own process of change.

The Sample: an intensive process of transformation
alliance for an
advanced education system

30 representative schools

Procedure
for change
Accompaniment
Trainings
Residences and visits
Resources

Prove that every
school can be
transformed

The Sample: an intensive process of transformation
alliance for an
advanced education system

2016 - 2017 Course

2017- 2018 Course

2018 - 2019 Course

CRISIS AND OPPORTUNITY

TRAINING

TRANSFORMATION

Generate a need and commit
the whole educational community
to the transformation of the school

Re-imagine the
school within a
framework of quality
that represents
the purpose of
educating for life.

Prototyping
in order to
learn and to
empower the
teaching teams.

Implement
structural changes
to scale up
the whole school.

Generate autonomy
in the schools
for making sustainable
change

The Sample: intensive pilot procedure of change
alliance for an
advanced education system

Reference training
schools

Have shared
experience

Have received
visits and training
residence stays

First results
of the evaluation

The evaluation process

The Sample
Documentary
review and
interviews
with key
informants

Elaboration
of an evaluation
tool

with the Ministry of
Education of the Catalan
Government and
educational experts

Training of
professional
evaluators

of the Ministry of
Education of the
Catalan Government

2 sessions
of evaluation
per school

Focus groups
with schools
and experts

Analysis of results and conclusions

The Schools in Networks
Documentary review
and interviews with key informants

January
2019

Elaboration of the evaluation questionnaire

4 meetings of the Monitoring Commission:

Ministry of Education of the Catalan Government + Bofill Foundation
+ Escola Nova 21 team + external evaluation team

Submission of the questionnaire

Preliminary
results
of the evaluation

Final report
of the
evaluation

December
2019

2020

The evaluation of the Sample’s schools
Evaluated schools: 29 schools

Procedure
for change
Accompaniment
Training
Residences and visits
Resources

Has the proposed procedure
been implemented?
Has the procedure generated
the expected results?

What specific changes
have been promoted in the schools?

The evaluation of the Sample’s schools

Has the proposed procedure
been implemented?

Has the procedure generated
the expected results?

9%
8%
12%

6%
14%

22%
80%

Not used
Partially used

49%

Lack of attainment
71%

The procedure’s components
have been fully used in 80% of
the cases

Partial attainment
Major attainment

Used

Use of the procedure’s
components

Minimum attainment

Full attainment
Achievement of the procedure’s
components expected results

A 71% of the expected results
of the procedure’s components
have been achieved

The evaluation of the Sample’s schools

The tool for identifying changes

Collaborative learning
between apprentices

Adaptation and configuration
of the learning spaces

4

Learning personalization

5

6

3

Development of
competences for being,
living together,
doing and knowing

Learning
practices

2

Continuous assessment
that accompanies the
learning process

7

Evaluation

Purpose
Inclusive and
guiding education

Holistic approach

8

Involvement of
diverse actors

1
9

Relation
with the
environment

Collaboration with external
agents to improve the organization

School
organization

10

14

13

Collaboration with external
agents to improve the educational practices

The evaluation has identified
5 large-scale school-level changes (14 criteria; 59 change items)

Various instruments
and measurements in
the evidence collection

Shared and
distributed leadership

11
12

Collaboration
between teachers

Space and
time disposition

The evaluation instrument has been built in collaboration
with the Ministry of Education of the Catalan Government and educational experts, based on the criteria of
the Rubric of Educational Change.

The evaluation of the Sample’s schools

Schools

Have there been any specific changes in the schools?

Purpose
Learning practices
Evaluation
School organization
Relation with the environment
0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

% of changes in the dimensions

There have been changes in all analyzed dimensions:
purpose, practices, evaluation, organization and relations with the environment.

The evaluation of the Sample’s schools

Have there been any specific changes in the schools?
3%

3%
14%

20%
47%

13%

Any
Not given

23%

42%

Little

35%

We have reflected
First experiences

Enough

Extended to other courses or stages

A lot

Generalized

Degree of change in the evaluated
dimensions compared to 2016

For the majority of the assessed dimensions
in the evaluation (70%), the schools perceive
that there has been a significant change
compared to 2016

The extent of the changes
in the schools

Most of the changes (77%) are at an advanced
stage of the transformation: 42% have become
generalized across the school and 35% have
extended to certain courses and stages.

The evaluation of the Sample’s schools

Have there been any specific changes in the schools?

% of the schedule time

100%

50%

0%
Areas of
educational change

Learning
personalization

Collaborative
learning

Reconfiguration
of spaces

Holistic
approach

Continuous and
formative evaluation

Participation
of diverse actors
in the evaluation

The changes in the learning practices have shaped, on average,
a 40% of the time of school hours at each school

Use of diverse
instruments for
gathering evidence

The evaluation of the Sample’s schools

Are there any differences according to the type of schools?

Charter,
Public

Pre-school,
Elementary School,
High School

School
size

Percentage of
disadvantaged
students

No significant differences were detected in:
The use of the procedure’s components
The expected results of the procedure’s
components

The changes in the schools and the
affected dimensions of change
The transfer of specific changes
to the school hours

The evaluation of the networks
Number of schools surveyed: 179 of 337

Has an effective
networking and sharing
logic initiated?

Have the schools been oriented
towards changing the paradigm?

The evaluation of the networks

Have the schools been oriented towards change?

100%

1%
3%

14%

12%

8%
10%

47%
59%

50%

60%

27%

28%

0%
Members
of the faculty

48%

We did not take
any action

49%

Famílies

We are not acquainted with
the concept of school vision

33%

We are acquainted with the concept
of vision, although we have not initiated
any reflection or action on the matter.
We have already planned how
to carry out the process of creating
the vision

We have carried out
some action

We have already initiated
the process of creating the vision

It has become a
priority area of action

We have already completed
the process of creating the school vision

Students

A 90% of the schools have carried out actions to
raise awareness of the need for change with the
school’s educational community (members of
the faculty, families, students).

A 48% of schools have completed their
school vision and a 33% are in the process
of doing so.

The evaluation of the networks
How has your participation in the Escola Nova 21 network
contributed to the orientation of change?

25%
50%

Any
Little

24%
Enough
A lot

1%

A 75% of schools affirm that participating in the Networks
has contributed to the change

The evaluation of the networks

Participating in the local networks of Escola Nova 21 has helped us to …
Become aware that educational
transformation is a systemic challenge

48%

Share our experiences and thoughts
with other professionals and schools

46%

61%

Learn from the experiences and
reflections of other schools and teachers

6%

5%

34%

65%

32%

2%
Fully disagree

Strengthen the commitment and the
co-responsibility with the educational
agents of our environment

14%

53%

31%

Disagree
Agree

Reinforce the relationship with
the schools with whom we already
have a relationship

29%

43%

Establish new connections
with schools

27%

55%
0%

10%

20%

30%

36%
40%

50%

60%

Participation in the networks has enabled a 97% of the analysed
schools to learn from other teachers and school’s experiences

70%

80%

Fully agree

7%
90%

100%

Opportunities for improvement…
Understanding the needs and requirements of teachers in the use
of the tools and instruments with the aim of designing usable proposals
(Self-diagnosis tool, Rubric of educ. change, Spiral of Inquiry)
Training and accompaniment of teachers in the processes of collecting,
analyzing and using evidence of changes, in order to reinforce the focus
of improvement and the self-evaluative organizational culture.
Complementation of the orientation strategy through online collaborative
learning with the support of the schools for enabling the deployment
of structural changes.

Some implications of public policy

What aspects should be considered if the aim is to generalize
the strategy of guiding change?
The tools and actions must be framed within the processes and phases of change management.

Existing knowledge about how people learn should guide the training of teachers,
who are both experts and learners at the same time.
It is essential to be aware of the theoretical references and to have schools of reference,
in order to understand the change of the educational paradigm and to be able to substantiate it.
Schools must be supported and empowered, and strictly instructional strategies have to be avoided.
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